
PEN MINDS

ASSESSMENTS



THE STORY ON ASSESSMENTS
myPerspectives™ is powered by diagnostic, formative, and  
summative assessments to help you use data to drive instruction.  
Year-long, selection- and unit-level assessments include  
remediation, performance tasks, and a variety of question types 
to prepare students for next generation assessments.

Assessments can be administered in print and online.   
ExamView® software is available so you can customize all  
tests to meet the needs of all your learners. 

This sampler includes a representative copy of one Unit Test, the 
Interpretation Guide and Answer Key.



Assessments to Inform Instruction

YEAR-LONG ASSESSMENT

Beginning-of-Year Test
 Assess all standards that will  

be taught in the school year.
 Allows you to use test data  

to plan which standards  
need focus.

Mid-Year Test
 Assess mastery of standards 

taught in the first half of the 
year.

  Provides an opportunity to 
remediate; if administered 
online, remediation is  
assigned automatically.

End-of-Year Test
 Allows you to use results to 

determine mastery of  
standards, place students 
in classes for the following 
school year, and to capture 
final assessment data.

UNIT-LEVEL ASSESSMENT

Selection Activities
 Instructional activities can be used to  

assess students’ grasp of critical  
concepts.

Formative Assessments
 Selection activities can be used as  

formative checks.
 Notes in the Teacher’s Edition offer  

suggestions for reteaching.

Selection Tests
 Test items track student progress toward 

mastering standards taught with the  
selection.

Performance Tasks
 Each unit includes both a writing and a 

speaking and listening performance task.
 Performance Tasks prepare students 

for success on the end-of-unit Perfor-
mance-Based Assessment.

Unit Tests
 Students apply standards taught in the 

unit with new texts.
 These tests provide an opportunity to 

remediate; if administered online,  
remediation is assigned automatically.

Performance-Based Tests
 All unit activities are backwards-mapped 

to the end-of-unit Performance-Based 
Assessment.

 Students use their notes, knowledge, and 
skills learned to complete a project.

Technology-enhanced
items allow students to

experience next-generation
assessment formats.



Assessment Support for Making 
Data-Driven Instructional Decisions

Beginning-of-Year Tests assess students’ 
familiarity with skills and standards that 
will be taught in the school year. 
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Grade 9 Beginning-of-Year Test

MULTIPLE CHOICE

Read this passage from "The Cask of Amontillado" by Edgar Allan Poe. Then, answer the following 
question(s).
 
The thousand injuries of Fortunato I had borne as I best could, but when he ventured upon 
insult I vowed revenge. You, who so well know the nature of my soul, will not suppose, however, 
that I gave utterance to a threat. At length I would be avenged; this was a point definitely 
settled—but the very definitiveness with which it was resolved precluded the idea of risk. I must 
not only punish but punish with impunity.* A wrong is unredressed when retribution overtakes 
its redresser. It is equally unredressed when the avenger fails to make himself felt as such to him 
who has done the wrong.
 
It must be understood that neither by word nor deed had I given Fortunato cause to doubt my 
good will. I continued, as was my wont, to smile in his face, and he did not perceive that my 
smile now was at the thought of his immolation.**
_________________________________

*impunity: freedom from consequences

**immolation: destruction

 1. What kind of mood does this passage help establish for the story?

a. lighthearted c. sad

b. suspenseful d. sentimental

 2. What information about the historical or cultural context would best help readers understand 
this passage?

a. details about travel conditions at the time of the story

b. details about weapons used at the time of the story

c. details about behavior considered insulting at the time of the story

d. details about the role of women at the time of the story

 3. The word point, underlined in the passage, has several possible meanings. Use context clues to 
determine the meaning of point in the passage.

a. to direct attention to something c. a place where lines intersect

b. the sharp end of an instrument d. an important matter

 4. Which phrase best describes the narrator's tone in this passage?

a. angry and possibly insane c. compassionate but stern

b. fearful and increasingly worried d. ashamed and apologetic

 5. From the passage, readers know that the narrator plans Fortunato's destruction, but Fortunato 
does not know. What does this fact create?

a. situational irony c. falling action

b. dramatic irony d. comic relief
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Grade 9 Mid-Year Summative Test

MULTIPLE CHOICE

Read this passage from "The Secret Life of Walter Mitty" by James Thurber. Then, answer the 
following question(s).
 
"We're going through!" The Commander's voice was like thin ice breaking. He wore his
full-dress uniform, with the heavily braided white cap pulled down rakishly over one 
cold gray eye. "We can't make it, sir. It's spoiling for a hurricane, if you ask me." "I'm not 
asking you, Lieutenant Berg," said the Commander. "Throw on the power lights! Rev 
her up to 8,500! We're going through!" The pounding of the cylinders increased: 
ta-pocketa-pocketa-pocketa-pocketa-pocketa. The Commander stared at the ice forming on the 
pilot window. He walked over and twisted a row of complicated dials. "Switch on No. 8 
auxiliary!" he shouted. "Switch on No. 8 auxiliary!" repeated Lieutenant Berg. "Full strength in 
No. 3 turret!" shouted the Commander. "Full strength in No. 3 turret!" The crew, bending to 
their various tasks in the huge, hurtling eight-engined Navy hydroplane, looked at each other 
and grinned. "The Old Man'll get us through," they said to one another.…
 
"Not so fast! You're driving too fast!" said Mrs. Mitty. "What are you driving so fast for?"
 
"Hmm?" said Walter Mitty. He looked at his wife, in the seat beside him, with shocked 
astonishment. She seemed grossly unfamiliar, like a strange woman who had yelled at him in a 
crowd. "You were up to fifty-five," she said. "You know I don't like to go more than forty. You 
were up to fifty-five." Walter Mitty drove on toward Waterbury in silence, the roaring of the 
SN202 through the worst storm in twenty years of Navy flying fading in the remote, intimate 
airways of his mind. "You're tensed up again," said Mrs. Mitty. "It's one of your days. I wish 
you'd let Dr. Renshaw look you over."

 1. Which inference about Walter Mitty is best supported by details in this passage?
a. He has a vivid imagination. c. He was once an officer in the Navy.
b. He is a skilled airplane pilot. d. He often speeds when driving.

 2. From what point of view is the passage narrated?
a. first-person, by Walter Mitty c. third-person limited
b. first-person, by Mrs. Mitty d. third-person omniscient

 3. Which type of sound device does the use of "ta-pocketa-pocketa-pocketa-pocketa-pocketa" most 
clearly illustrate?
a. alliteration c. assonance
b. consonance d. onomatopoeia

 4. Which statement best explains why Walter Mitty drives faster than forty miles an hour?
a. He is a daredevil in everything he does.
b. He is lost in a daydream about speedy planes.
c. He secretly enjoys scaring his wife.
d. He is in a great hurry to reach his destination.

Mid-Year and End-of-Year Tests revisit the 
skills students learned throughout the 
units and help teachers monitor student 
progress. The Mid-Year test provides 
remediation.
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making meaning

The sevenTh man

Cite textual evidenCe 
to support your answers.

2. For more practice, go back into the story and complete the  
close-read sections.

3. Revisit a section of the text you found important during your first 
read. Read this section closely and annotate what you notice. 
Ask yourself questions such as “Why did the author make this 
choice?” What can you conclude?

analyze the Text
 notebook Respond to these questions.

1. interpret What does the wave symbolize, or represent, to the seventh 
man?

2. (a) After he rediscovers K.’s watercolors, what does the seventh man do 
with them? (b) interpret What do K.’s watercolors symbolize to him?

3. (a) Paraphrase When you paraphrase, you restate a text in your own 
words. Paraphrase the seventh man’s comments about fear in the story’s 
final paragraph. (b) Make a Judgment Do you agree or disagree with 
the seventh man’s comments? Explain.

4. evaluate Although the seventh man did not die, did he truly escape the 
wave? Explain your position, citing story details.

5. essential Question: What does it take to survive? What have you 
learned about the nature of survival by reading this story?

Close Read the Text
1. This model shows two sample annotations, along with questions 

and conclusions. Close read the passage, and find another detail 
to annotate. Then, write a question and your conclusion.

“It just barely missed me, but in my 
place it swallowed everything that 
mattered most to me and swept it off to 
another world. I took years to find it again 
to recover from the experience—precious 
years that can never be replaced.”

ANNOTATE: This 
word is repeated.

QUESTION: Why 
does the author 
repeat the word 
years?

CONCLUDE: 
The repetition 
emphasizes how 
long it takes 
the man to 
recover from the 
experience.

ANNOTATE: This phrase describes the wave 
in almost human terms.

QUESTION: What effect does this word 
choice create?

CONCLUDE: This description makes the wave 
seem alive and evil.

 tool Kit
Close-Read Guide and 
Model Annotation

 sTandards
Reading Literature
Analyze how an author’s
choices concerning how to structure
a text, order events within it, and
manipulate time create such effects
as mystery, tension, or surprise.
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Performance Task: WriTing focus

LAUNCH TEXT
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SCAN FOR 
MULTIMEDIA

NOTES

UNIT 2  INTRODUCTION

Some people willingly put themselves in life-and-death situations. 
Mountain climbers and base jumpers knowingly face danger, and 

they usually walk away safely. However, when things don’t turn out 
well, a lost climber or an injured base jumper may need help. The 
police, fire department, rescue workers, and medical teams do their 
best to save an adventurer’s life. These efforts can cost a lot of money. 
The adventurer should be the one to foot the bill.

Two big news stories of 2014 involved rescue missions. In one, a 
family of four called for help when their child became ill. They were 
on a sailboat 900 miles off the coast of Mexico. Their rescue involved 
the U.S. Navy, the Coast Guard, and the California Air National 
Guard. In another news story, a caver in Germany was nearly 4,000 
feet underground when he was hit by a falling rock. It took rescue 
teams 11 days to get him safely back to the surface.

1

2

LAUNCH TEXT | ARGUMENT MODEL

The Cost of Survival

This selection is an example of 
an argumentative text, a type of 
writing in which an author states and 
defends a position on a topic. This is 
the type of writing you will develop 
in the Performance-Based Assessment 
at the end of the unit.

As you read, look at the way the 
writer builds a case. Mark the text 
to help you answer this question: 
What is the writer’s position and 
what evidence supports it?
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WriTing To sources

•	THE	SEVENTH	MAN

•	THE	MORAL	LOGIC	OF	
SURVIVOR	GUILT

•	THE	KEY	TO	DISASTER	
SURVIVAL?	FRIENDS	AND	
NEIGHBORS

Write	an	Argument
You’ve read a short story and a newspaper opinion piece that deal with the 
issue of survivor guilt. You’ve also listened to a radio broadcast about the 
ways in which friends can help one another in survival situations. In “The 
Seventh Man,” the narrator describes the loss of his closest friend. In “The 
Moral Logic of Survivor Guilt,” the author makes an argument about the 
guilt that surviving soldiers often feel over their fallen comrades. In the radio 
broadcast, neighbors and friends come to one another’s aid.

Assignment
Use your knowledge of “The Seventh Man,” “The Moral Logic of Survivor 
Guilt,” and “The Key to Disaster Survival…” to take and defend a position 
on the topic. Write a brief argument in which you state and support your 
position on this question:

should the narrator of “The seventh man” forgive 
himself for his failure to save k.?

Elements of an Argument
An argument is a logical way of presenting a viewpoint, belief, or stand 
on an issue. A well-written argument may convince the reader, change the 
reader’s mind, or motivate the reader to take a certain action.

An effective argument contains these elements:

• a precise claim

• consideration of counterclaims, or opposing positions, and a discussion 
of their strengths and weaknesses

• logical organization that makes clear connections among claim, 
counterclaim, reasons, and evidence

• valid reasoning and relevant and sufficient evidence

• a concluding statement or section that logically completes the argument

• formal and objective language and tone 

• error-free grammar, including accurate use of 
transitions

Model Argument For a model of a well-crafted 
argument, see the Launch Text, “The Cost of 
Survival.”

Challenge yourself to find all of the elements of 
an effective argument in the text. You will have an 
opportunity to review these elements as you prepare 
to write your own argument.

 Tool Kit Student 
Model of an Argument

academic 
vocabulary

As you craft your 
argument, consider using 
some of the academic 
vocabulary you learned 
in the beginning of 
the unit.

evidence
credible
valid
formulate
logical

	 STANDARDS
Writing
Write arguments to support claims 
in an analysis of substantive topics 
or texts, using valid reasoning and 
relevant and sufficient evidence.
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performance-based assessment

sources

•	Whole-class	selections

•	small-group	selections

•	independent-choice	
selection

As you write and revise your 
argument, use your Word 
Network to help vary your 
word choices.

Part 1

Writing to sources: argument
In this unit, you read about various characters, both real and fictional, who 
found themselves in life-or-death situations. Some made choices of which 
they were most likely proud, while others did not.

Assignment
Write an argument in which you state and defend a claim responding 
to the following question:

should people in life-or-death situations be held 
accountable for their actions? 

Use credible evidence from at least three of the selections you read and 
researched in this unit to support your claim. Ensure that your claim is fully 
supported, that you use a formal tone, and that your organization is logical 
and easy to follow.

 Word netWorK Review the Elements of Effective Argument Before you begin writing, 
read the Argument Rubric. Once you have completed your first draft, check it 
against the rubric. If one or more of the elements is missing or not as strong 
as it could be, revise your essay to add or strengthen that component.

Reread the Assignment Review the assignment to be sure you fully 
understand it. The task may reference some of the academic words 
presented at the beginning of the unit. Be sure you understand each of the 
words given below in order to complete the assignment correctly. 

Academic Vocabulary

evidence valid logical

credible formulate 

 StandardS
Writing
•	Write arguments to support claims 
in an analysis of substantive topics 
or texts, using valid reasoning and 
relevant and sufficient evidence.
•	Draw evidence from literary or 
informational texts to support 
analysis, reflection, and research.
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Instructional activities, 
Performance Tasks, and the unit’s 
Performance-Based Assessment 
can be used as formative 
assessment.  

These activities help you assess 
your students’ abilities to:

• Read closely and analytically

• Participate in academic 
discussions

• Perform short-term research

• Write to sources
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Name:      Date:      

 The Seventh Man 
Haruki Murakami

FIRST READ: Comprehension
Identify the choice that best answers the question.

     1. In "The Seventh Man," which statement best summarizes what happens in the 
weeks following K.'s death? 
a. He falls ill and has nightmares.
b. He moves to Nagano.
c. He starts attending a different school.
d. He spends hours studying K.'s artwork.

     2. Which excerpt from "The Seventh Man" best explains why the seventh man 
felt responsible for K.'s death? 
a. I had always loved and protected K. as if he had been my own little 

brother. 
b. He might have been so absorbed in whatever it was he had found that my 

call made no impression on him. 
c. Or possibly I had not yelled as loudly as I had thought. I do recall that my 

voice sounded strange to me.…
d. I probably could have run over and dragged him out of the reach of the 

wave.…

     3. In "The Seventh Man," why does the seventh man's view of the past begin to 
change?
a. Studying K.'s art, he sees K. was gentle and realizes that his last look was 

not one of hatred. 
b. After his father dies, he returns home and realizes that he did not need to 

move to Nagano.
c. Studying K.'s art, he realizes that K. was gentle and did not mind dying in 

the wave. 
d. After his father dies, he realizes that it was the second wave, not the first, 

that killed K. 
	

     4. In "The Seventh Man," what is the most important discovery that the seventh 
man makes when he returns to his hometown? 
a. He realizes that K. was a gentle and artistic soul.
b. He learns that his father has died of cancer.
c. He sees that the town remains the same as when he was a boy.
d. He realizes that the dark shadow of K.'s death has left him. 

		 	

GRADE 9 • UNIT 2 TEST 
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Name:       Date:       
 

Unit 2 Test 
 
Selected and Short Response 

ANALYZE CRAFT AND STRUCTURE 
“After Twenty Years,”O. Henry 

The following passage is from “After Twenty Years,” a short story by O. Henry set in 
New York City. In the story, a mysterious man is waiting at night in a doorway for a 
meeting with a friend he has not seen in twenty years. A police officer approaches, and 
the man in the doorway explains why he is there. As they speak, the man strikes a match 
to light his cigar, revealing his face. Read the passage. Then, answer the question(s). 

(1)  “Twenty years ago to-night,” said the man, “I dined here at ‘Big Joe’ Brady’s with Jimmy Wells, 
my best chum, and the finest chap in the world. He and I were raised here in New York, just like 
two brothers, together. I was eighteen and Jimmy was twenty. The next morning I was to start for 
the West to make my fortune. You couldn’t have dragged Jimmy out of New York; he thought it 
was the only place on earth. Well, we agreed that night that we would meet here again exactly 
twenty years from that date and time, no matter what our conditions might be or from what 
distance we might have to come. We figured that in twenty years each of us ought to have our 
destiny worked out and our fortunes made, whatever they were going to be.” 

(2)  “It sounds pretty interesting,” said the policeman. “Rather a long time between meets, 
though, it seems to me. Haven’t you heard from your friend since you left?” 

(3)  “Well, yes, for a time we corresponded,” said the other. “But after a year or two we lost track 
of each other. You see, the West is a pretty big proposition, and I kept hustling around over it 
pretty lively. But I know Jimmy will meet me here if he’s alive, for he always was the truest, 
stanchest old chap in the world. He’ll never forget. I came a thousand miles to stand in this 
door to-night, and it’s worth it if my old partner turns up.” 

(4) The waiting man pulled out a handsome watch, the lids of it set with small diamonds. 

(5) “Three minutes to ten,” he announced. “It was exactly ten o’clock when we parted here at the 
restaurant door.” 

(6) “Did pretty well out West, didn’t you?” asked the policeman. 

(7) “You bet! I hope Jimmy has done half as well. He was a kind of plodder, though, good fellow 
as he was. I’ve had to compete with some of the sharpest wits going to get my pile. A man 
gets in a groove in New York. It takes the West to put a razor-edge on him.” 

(8) The policeman twirled his club and took a step or two. 

(9) “I’ll be on my way. Hope your friend comes around all right.”  

… 

(10)  About twenty minutes [the man] waited, and then a tall man in a long overcoat, with collar 
turned up to his ears, hurried across from the opposite side of the street. He went directly to 
the waiting man.

Selection tests are selected self-response 
and monitor mastery of the skills taught 
with the selections.

GRADE 9 • UNIT 2 TEST 
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Name:       Date:       
 

Unit 2 Test 
 
Performance Task 
CONSTRUCTED RESPONSE 

You will use these two sources to respond to the following item(s). Read the two sources, 
and then answer the question(s) or complete the task(s) given. 

Source 1: The Life of Helen Keller 
(1)  Helen Keller was not always deaf and blind. When she was born on June 27, 1880, in 

Tuscumbia, Alabama, she could see and hear and showed an interest in the world around 
her. Then, in February of 1882, when she was nineteen months old, Helen became sick. By 
the time the illness was over, Helen could no longer see or hear. For five years, Helen 
communicated little and only by simple hand gestures. She felt enormous frustration when 
she realized that others were communicating in ways that excluded her. 

(2)  In 1887, Anne Sullivan came to the Kellers’ home and taught Helen to use the manual 
alphabet and to write and read Braille. Eventually, Helen learned to speak. Helen was able 
to attend prep school and, later, Radcliffe College, from which she graduated in 1904. Anne 
accompanied Helen to her classes to interpret the lessons for her. 

(3)  In her writings, Helen explains that she lived in a rich, complex world of scent, taste, touch, 
and vibration. A specific scent could tell where she was and what the weather was like. She 
could feel sunlight or cool breezes on her skin. She could use touch to distinguish between 
different objects. She could recognize people by touching their faces. Through vibrations, 
Helen could perceive everything from footsteps to music, though she could not follow a tune. 

(4)  Touch was also Helen’s path to speech. When Helen’s teacher Anne spoke, Helen would 
use touch to understand the way her lips and tongue moved. Helen would also feel the 
vibrations in Anne’s throat. Then, Helen would imitate her teacher to produce the correct 
sound. Although she lacked sight and hearing, Helen’s other senses opened the world to 
her. 

(5)  Helen spent the rest of her days traveling around the world to give lectures about the deaf 
and the blind, in support of women’s rights, and against war. She also wrote books about her 
life. Helen Keller was, and continues to be, an inspiration and a source of hope for many 
people.

Unit Tests assess all skills 
taught within the unit including 
reading, writing, vocabulary, 
and grammar. 

These tests include two parts:  
Selected-Response and 
Performance Task.  You can 
choose to implement one or 
both sections of the test to 
determine student mastery of 
concepts taught in the unit.

Unit tests include:

• Technology-enhanced items 
that mimic next-generation 
assessments

• An Interpretation 
Guide with remediation 
recommendations



TestNav™ for Pearson Realize™
TestNav for Realize enables teachers to
implement assessments with test items that have 
been developed to closely resemble both the 
academic rigor and technology experience of 
online next-generation assessments.

Technology-enhanced and  
technology-enabled (TEI) items feature the 
same technology students will encounter 
on the next-generation assessments.

TEI items include:
• Drag-and-drop
• Multiple-answer selected response
• Free response

A variety of assessment types offer
plenty of opportunities for practice 
throughout the year.

Available assessments include:
• Next-Generation Practice Tests
• Next-Generation Performance Tasks

Question types mirror those found on 
next-generation assessments and give 
students ample practice with the higher 
cognitive demands of the new
assessments.

Multi-part performance 
task sample item

Constructed response  
sample item

Drag-and-drop 
sample item

TestNav™ for Realize™ gives 
students the experience they 
need to prepare for the complexity 
of next-generation assessments.

Pearsonschool.com/myPerspectives
800-848-9500
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